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The Performance-Based 
Assessment Model for OT 
Education (P- BAM)

TIER 3 (macro): 
PROGRAM          

(Effectiveness of 
curricular design 
& overall program 

quality)

TIER 2 (macro): 
CURRICULUM

(Effectiveness of 
instructional design, 
teaching & learning 

process)

TIER 1 (micro):              
STUDENT 
LEARNER

•Monitor of progress & 
development

•Predictor for success on 
fieldwork

•Measure of student 
confidence

1. Examining if students are 
effectively learning the 
intended competencies 
needed for entry level 
practice

2. Monitoring the 
Development of a 
Professional Identity

3. Determining Fieldwork 
Readiness

4. Assessing knowledge 
translation

A Framework For:

Holistic Approach

Consideration of the 
physical, emotional, 

social, spiritual, cultural 
and intellectual factors 
which contribute to an 

individual’s achievement 
of self-actualization 

.

Systemic Analysis

Importance of engaging 
in the scholarship of 

teaching and learning 
(SoTL), to address the 

students’ learning 
experience and inform 

the way that faculty 
teach. 

.

Students are viewed as 
“occupational beings 
who are in dynamic 
transaction with the 

learning context and the 
teaching–learning 

process” (AOTA, 2018).

Dynamic 
Process

© 2023 by the American Occupational Therapy Association

Beliefs About Learning
• Dynamic, wholistic & systemic 

perspective
• Student centered

Beliefs About Human 
Motivation
• Maslow’s Needs Hierarchy
• Self Determination TheoryModels of Program 

Evaluation
• CDC’s Framework for Program 

Evaluation in Public Health 
• Kirkpatrick’s Four Level Training 

Evaluation Model

Models of Curriculum 
Development & Design
• Bloom’s Taxonomy
• Fink’s Taxonomy
• Competency Based Education

Models of Outcome 
Measurement
• ITR, Rach Analysis & KeyForm

Ability Mapping
• The SPEF-R2

• The Professional Pathway 
Assessment

Foundational 
Frameworks

PBAM
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How does a program come to a consensus that it is 
preparing confident, competent, “practice-ready” 

occupational therapy practitioners?

A key trend for the future of health care which subscribes to a learner centric 
approach to educational design.

Learner progression occurs only when competency is demonstrated 

• Guide curricular design
• Fieldwork education
• Program evaluation

Outcome: Enhancing readiness for practice through the alignment of the
abilities of graduates with the needs of patients and healthcare systems.

Competency Based Education

Requires a framework that includes:

1. transferable learning objectives which empower learners
2. defined performance outcomes a program through an

evaluation plan that includes formative & summative
evaluation

3. a positive process to assess whether competence has
been demonstrated, build confidence & support individual
learning needs (a logic model to guide evaluation)

Competency Based Education
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No national movement to explore a CBE framework for occupational therapy

No consensus on defined outcomes for the profession

Methods Resources Outcomes

No published 
guidelines or 

frameworks that offer 
standardize methods 
for continuous quality 

improvement 

No publications that 
offer strategies or 

practical guidelines to 
enrich OT instruction 

based on 
qualitative/quantitative 

measures

No measurement tool 
except GPA to monitor 

student progress, 
improve learning and 

increase confidence to 
execute successful 

performance on 
fieldwork.

At the conclusion of 
this workshop, 
participants will:

Objectives

understand the concept of keyform
ability maps as a method of 
personalizing assessment.

adopt the Professional Pathway 
Assessment as a self-reflective 
accountability tool and measurement 
of progress during fieldwork.
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ACOTE Accreditation
Adherence to a common 
standard

AOTA Curricular Design 
Framework
Practical approach to designing 
occupational therapy curricula 

2021 Eleanor Clark Slagle 
Lecture
Call for Personalized 
Measurement

“…the pattern of responses to individual items when presented as a 

keyform recovery map, can focus on the person and the specific needs 

of that person, provide a pattern of picture of your client that identifies 

the just right challenge for the individual, and provide a scoring pattern 

with an empirical basis for setting short term goals, long term goals and 

optimal treatment interventions”  

- Dr. Craig Velozo, 2020 Eleanor Clarke Slagle Lecture

A Call to Action

• the change you are trying to 
make

• something meaningful or 
relevant

• results quantitatively indicate 
whether you've delivered a 
particular outcome or are 
meeting a certain need

• Measure of a person’s ability 
to apply the skills and 
knowledge learned from a 
situation, activity

o if that person is a student, 
from a unit or units of 
study.

Outcome Performance

A Call to Action: 
Personalizing Measurement
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o Grade Point Average (GPA)

o Cumulative GPA

o Fieldwork Performance 
Evaluation

o Course Learning Outcomes

o Module Learning Outcomes

o Student learning outcomes

o Standardized patient 
evaluations

o Patient Reported Outcome 
Measurement (PROMIS)

o Student Practice Evaluation 
Form – Revised (SPEF-R2)

Low Strength High Strength

Performance Based Measurement in OT Practice

© 2023 by the American Occupational Therapy Association

Need 
Quantitative/
Qualitative 
measure of 
knowledge 

translation & 
retention

Need 
Quantitative/ 
Qualitative 
measure of 

professional 
development 

to monitor 
progress

Need 
Quantitative/
Qualitative 
measure of 
fieldwork 
readiness

Limitations

1. How do we measure professional competencies 
related to “soft skills?”

2. Is Cumulative GPA and Course GPA a true assessment of a 
student’s academic performance and is it enough to predict 
successful performance on fieldwork?

Two issues:
A. test items represent abstract constructs, such as knowledge, 

skills and values.
B. different grading “severities” across professors
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“If we hope to show the true value of occupational 
therapy, we need a measurement model that 
focuses on the person, not the instrument.” 

- Dr. Craig Velozo, 2021 Eleanor Clarke Slagle 
Lecture

Item Response Theory, Rach Analysis & 
Keyform Ability Maps

Item Response Theory: 
• a mathematical approach that 

quantifies the difference 
between an individual’s abilities 
and the characteristics of an 
item

Rasch Model of Measurement: 
• a mathematical framework that 

serves as a tool for quantifying 
unobservable human conditions

Velozo, C. A. (2021) 

Bn

Brushing 
Teeth

Drinking 
from a cup

Get in/out of 
bed

Stepping in/out 
of a doorway

Walking to 
the bathroom

Using the 
toilet

Relieving 
Bowels

Relieving 
Bladder

Donning 
Pants

Donning 
Shirt

Climb stairs

0   1   0   1 0     0     0     0     0    0     0     0     0     0     0     01     1     1     1     1     1     

Di

1 = passing or successful     0 = failing or unsuccessful

Easy Items Hard Items
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Foundational 
Knowledge 

Base

Easy Items 
which 

require low 
level skills

Challenging 
Items which 
require high 
level skills

Abstract 
Concepts

It
e

m
  D

if
fi

cu
lt

y

Rach Model of Measurement

Performance Based Rating Tool

https://www.patientprogress.org/keyform-recovery-maps
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Student Practice Evaluation Form (SPEF-R2)

26

Student Practice Evaluation Form – R2 (Second Edition)

BOTTOM OF PAGE

TOP OF PAGE
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The SPEF – R2 Vs. the FWPE
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Administer Performance Assessment 
to Student as Self-Reflective Tool 
AND/OR Formal Evaluation

Compare, Analyze Data & Map 
Performance

Use Performance Map as 
Accountability Tool to set Long Term & 
Short Term Goals 

Tier 1 (micro): STUDENT LEARNER
Monitor of progress & development

Predictor for success on fieldwork
Measure of student confidence

TIER 3 (macro): 
PROGRAM)

TIER 2 (macro): 
CURRICULUM

TIER 1 (micro):              
STUDENT 
LEARNER

The Performance-Based Assessment 
Model (P- BAM) for OT Education 

Challenging Items which 
require high level skills

Easy Items which 
require low level skills

Foundational 
Knowledge

Abstract Concepts

Item 1.3—Adheres to privacy and 
confidentiality requirements 

Student Practice Evaluation Form-R2 (SPEF-R2) Domain I 
& II:  Professional Behaviors & Self-Management Skills

Item 1.5- Represents 
Occupational Therapy (OT) in a 
professional and ethical manner

Item 1.1 — Respects rights, values 
and beliefs of service users and co-
workers 

Item 2.4—Recognizes and manages 
own health and wellbeing for safe, 
professional practice 

Item 1.2— Practices in a 
culturally responsive and 
culturally safe manner 

Item 2.3—Demonstrates initiative 
and takes responsibility for actions 

Item 1.4—Adheres to workplace 
policies, procedures and 
expectations 

Item 2.5— Seeks and responds to 
supervision and feedback 
appropriately, and makes changes 
to behavior and practice 
accordingly 

Item 2.1— Demonstrates effective 
time management skills 

Item 2.2—Assumes responsibility 
for own learning 

The Professional 
Pathway Assessment 
Rating Tool (PPA -
RT)
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(SPEF-R2) Domain I & II:  Professional Behaviors & 
Self-Management Skills

Challenging Items 
which require high 

level skills

Easy Items which require 
low level skills

Basic Knowledge

Abstract Concepts

Item 1.3—Adheres to privacy and 
confidentiality requirements 

Item 1.5- Represents Occupational 
Therapy (OT) in a professional and 
ethical manner

Item 1.1 — Respects rights, values and 
beliefs of service users and co-workers 

Item 2.4—Recognizes and manages own 
health and wellbeing for safe, 
professional practice 

Item 1.2— Practices in a culturally 
responsive and culturally safe manner 

Item 2.3—Demonstrates initiative and 
takes responsibility for actions 

Item 1.4—Adheres to workplace policies, 
procedures and expectations 

Item 2.5— Seeks and responds to 
supervision and feedback appropriately, 
and makes changes to behavior and 
practice accordingly 

Item 2.1— Demonstrates effective time 
management skills 

Item 2.2—Assumes responsibility for 
own learning 

SPEF Keyform Ability Map

Professional Competencies (Soft Skills PPA) Clinical Competencies (Hard Skills PPA)

Student Case 1 
Elaina – Interdisciplinary meeting in a mental health setting

Instructions:
1. View the Vignette

2. Complete the PPA 
Rating Tool

3. REVIEW &  COMPARE 
SCORES

This Photo by Unknown Author is licensed under CC BY-SA-NC
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Student Case 2 
Sam - Therapy Session in a Patient’s Home

Instructions:

1. View the Vignette

2. Complete the PPA 
Rating Tool

3. REVIEW &  COMPARE 
SCORES

This Photo by Unknown Author is licensed under CC BY
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Professional Pathway Assessment Tool (PPA)

Professional Competencies

Item #
Professional Behaviour/Self Management Skills/Coworker 

Communication/Communication
Rating

4.5 Shows and awareness of and/or manages group dynamics

1.5
Represents Occupational Therapy (OT) in a professional and ethical manner

3.3 Effectively explains information to others

1.3 Adheres to privacy and confidentiality requirements

2.1 Demonstrates effective time management skills

2.4
Recognises and manages own health and wellbeing for safe, professional practice

4.4
Expresses clinical/professional reasoning and reccomendations

clearly, ascertains service user's understanding
2.3 Demonstrates initiative and takes responsibility for actions

2.2 Assumes responsibility for own learning

3.2 Activley and effectivley participates in workplace communications

4.2 Communicates effectivley with significant others as appropriate

4.3 Demonstrates responsiveness to service user/significant others

1.4 Adheres to workplace policies, procedures and expectations

1.2 Practices in a cullturally responsive and culturally safe manner

1.1 Respects rights, values and beliefs of service users and co-workers

2.5
Seeks and responds to supervision and feedback appropriately, 

and makes changes to behavior and practice accordingly

3.1
Collaborates, co-operates and negotiates with 

co-workers and student peers as appropriate to workplace

4.1
Develops, maintains and closes collaborative relationships appropriately with service 

users

Total Score 60 /

RATING SCALE

5 - Performs with Distinction

4- Performs Proficiently

3- Performs Adequately

2- Performs Marginally

1- Performs Unacceptably

Professional Pathway Assessment Tool (PPA)

Clinical Compentencies

Item #
Documentation, Information Gathering, Direct Service Provision, Service 

Evaluation
Rating

8.3 Interprets reflection and evaluation information appropriately

6.3 Implements appropriate information gathering methods/processes

5.3
Writes documents in an objective manner with interpretations and reccomendations supported by 

relevent information

7.2 Defines goals/priorities in appropriate terms

7.6 Engages relevant service providers and significant others to support service provision

8.1
Identifies appropriate strategies to reflect on and evaluate own service provision/organizational 

processes

7.3 Selects and/or coordinates service provision methods in response to established goals

7.7 Prepares for, and carries out, effective handover/completion of service provision

7.1
Collborates with service useres, significant others, and other service providers to establish/support 

priorities

5.2 Selects and implements appropriate methods of documentation

8.4 Adapts service provision in response to reflection and new/evaluation information

6.4 Analyses and interprets the information gathered appropriately

7.5 Implements/manages service provision effectivley

6.2 Selects appropriate methods and sources of information gathering

6.1 Identifies information required to prepare for and guide service provision

5.1 Adheres to formal workplace documentation requirements

8.2 Implements evaluation and reflection strategies during and following service provision

7.4 Makes adequate preparation for direct service provision

Total Score
RATING SCALE

5 - Performs with Distinction

4- Performs Proficiently

3- Performs Adequately

2- Performs Marginally

1- Performs Unacceptably

Using the Data from Sam’s PPA, a professional pathway map or PPM 
can be created by plotting the data on the provided graph for:

1. Total Scores
2. Professional Competencies
3. Clinical Competencies
4. Domains & Domain Items

Mapping Student Performance: The Professional 
Pathway Map (PPM)

This Photo by Unknown Author is licensed under CC BYThis Photo by Unknown Author is licensed under CC BY

40

41

42



2/23/2024

15

0

10

20

30

40

50

60

70

Semester A Semester B

PROFESSIONAL PATHWAY MAP (PPM)

Soft Skills PPA Hard Skills PPA
Sam Vignette #2

Sophomore Year, currently has a GPA of 3.1

strengths –
consistent professional attire, 
adherence to privacy and confidentiality 
procedures and workplace expectations 
recognizing his physical and mental health 
needs
adopting a leadership role within groups.

struggles –
gathering enough information to make an 
informed decision about the 
needs/goals/preferences of the clients 
lack of preparation
difficulty collaborating with the patient, their 
family and other service providers 
unable to separate his own values from 
situations, and using discriminatory, 
condescending and judgmental language

0

2

4

6

8

10

12

14

Prof. Behaviors Self-Management Co-Worker Comm Communication

Professional Competencies PPM
Semester A

Sam

Reflect, Discuss & Share

1) Upon analyzing Sam’s data, reflect upon the 
implications of the results:
i. As his FWE/mentor how could you utilize this 

data to address the areas where he is 
struggling? 

ii. Utilizing knowledge about his “just right 
challenge” area…. How would you utilize this 
data to approach Sam, hold him accountable 
for how he is currently performing and/or 
motivate him to continue to improve his 
performance?

2) Discuss your thoughts regarding the PPA as a 
method for performance evaluation compared to 
the FWPE

This Photo by Unknown Author is licensed under CC BY-SA-NC
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Fieldwork Supervision Process

ADVISEMENT PROCESS

TIER 1 (macro): STUDENT LEARNER

3 weeks

PPA

ADVISEMENT PROCESS

6 weeks 12 weeks

PPA

Fieldwork Supervision Process

PPM

6 courses 
=  6 PPA As needed

PPM PPM

PPA

FW Ib

FW Ia

Curricular Supervision Process

Curricular Supervision Process

ADVISEMENT PROCESS

TIER 1 (macro): STUDENT LEARNER

Fall
Semester 

AY 1

PPA

ADVISEMENT PROCESS

Summer
Semester

AY 1

PPA

Spring
Semester

AY 1

PPA

Curricular Supervision Process

PPM

6 courses 
=  6 PPA As needed

Mid-
Term/Final

© 2023 by the American Occupational Therapy Association

Complete PPA Rating Tool in collaboration with Student, 
as Self-Reflective Tool AND/OR as a Formal Evaluation

Transfer Data from PPA Rating Tool to PPA 
Keyform

Analyze Keyform Data & Map Performance

Use PPA & Pathway Map as Accountability Tool 
to set Long Term & Short Term Goals 

Tier 1 (micro) Student Learner

STEP 1

STEP 2

STEP 3

STEP 4
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2018 ACOTE Standards: Program 
Evaluation

A.3.5 – Evaluation on a Regular Basis

A.6.3 - Program Evaluation

(ACOTE, 2021)

A.3.7 – Student Advising by Core Faculty

2025 ACOTE Standards

TIER 3 (macro): 
PROGRAM          

(Effectiveness of 
curricular design & 

overall program 
quality)

TIER 2 (macro): 
CURRICULUM

(Effectiveness of 
instructional design, 
teaching & learning 

process)

TIER 1 (micro):              
STUDENT LEARNER

•Monitor of progress & 
development

•Predictor for success on 
fieldwork

•Measure of student confidence

The Performance-Based 
Assessment Model for OT 
Education (P- BAM)

© 2023 by the American Occupational Therapy Association
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THANK YOU FOR YOUR ATTENTION & 
PARTICIPATION!
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